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Recommended Teaching and Learning Information

There is an expectation that all staff will be using the following information regularly when
planning for their classes:

1 — A list of the pupils in the class (hames and forms), and a seating plan.

2 — The baseline assessment data for pupils in the class — this could include FFT
predictions, reading ages, KS2/3 scores, etc. This information is available on SIMS.net or
in the reports & assessment folder in policy menu on the desktop.

3 — A copy of the tracking data for the pupils in the class. This data should reflect pupil
attainment through benchmark assessments, ideally each half term. You may also wish to
keep examples of work from pupils in this section of your class folder ready for any
observations.

4 — A record of sanctions and rewards.

5 — Specific pupil data - SEN information (this includes IEPs and a record of where pupils
are on the SEN register), G&T information, and EAL information. This section may also
include a record of pupils’ preferred learning styles.

6 — A record of contact made with parents/carers.

7 — The sequence of lesson plans for the current scheme of work. Any observer will expect
to see that the BBHS ‘in-house’ lesson plan proforma has been adhered to.

8 — The scheme of work currently in use.
9 — Any resources used to support the scheme of work.

10 — Any other useful information which would help an observer to understand the group
dynamics.
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Benjamin Britten 1Beniami_n Britten High School 2008-2009
High School Monitoring of Marking Proforma
Subject: Class:

Teacher: Date:

Monitoring carried out by:

Marking Comments:

Acknowledgement:

Regularity:

Constructive comments:

Evidence of correction:

Evidence of target setting:

Presentation of pupil work and target setting:

Quality of presentation - (where presentation is less than satisfactory, is a comment made?)

Is there evidence of variety on the work undertaken?

Are targets formative in nature? Are the targets related to learning?

Feedback to colleague:

Signed:
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School Marking Guidance

Benjamin Britten has a variety of marking practices in different curricular
areas. This is appropriate given the range of different skills, understanding
and competencies being assessed. Nonetheless it is essential that the basis
for all marking should be clearly stated, commonly understood (both within
and between departments) and consistently applied. This document should
serve as a guide for the completion and implementation of departmental
marking guidelines.

Principles

e Marking of pupils' work in all subjects should be regarded as a regular
means of communication with pupils about their individual progress.

e This communication must be in a form that is comprehensible and
clearly able to be understood by the individual pupil.

e The feedback on progress that this represents should inform the next
step in a pupil's learning.

Purposes of Marking

Each department should establish a Marking Policy which reflects the need of
the individual subject, but which does not conflict with the school’s overall

policy.

Each individual marking policy must take into account differentiation and
should wherever possible include the following aims:

e To encourage and stimulate pupils by praising current achievement.

e To assist pupils by the setting of clear targets to focus on aspects of
work where further development is needed.

e To provide the teacher with feedback on how well pupils have
understood the current work and enable him/her to plan the next stage
of teaching and learning.

e To enable the teacher to make judgements about pupil attainments,

particularly with regard to the assessment criteria at GCSE and A
level.
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Guidelines for Marking

In order to provide a degree of consistency across departments, the following
guidelines must be adhered to:

e Work should be collected in regularly and returned as quickly as is
practicable; departmental policy should establish the frequency of
collection and return.

e Written comments should be predominantly constructive,
acknowledging what has been achieved as well as highlighting areas
for improvement.

e A specific comment on learning should be made at the end of a piece
of work. The aim should be to summarise achievement and to set a
further target.

e Pupils should have access to the marking criteria and understand the
meaning of the marks/grades they receive and links should be made to
FFT data to enable individual targets and monitoring. This tracking of
progress in relation to FFT will also be discussed between the pupil
and their tutor through the progress tracker in diaries, and through
progress logs.

e Marking should usually recognise achievement and attainment but
should not confuse the two.

e Pupil self and peer-assessment should be encouraged.

e Marking practices and procedures should be consistently applied and
should be in keeping with the school's overall policy on assessment.

It is the responsibility of all classroom teachers:
e To ensure that all class work and homework is marked regularly
according to the Department's marking policy.
e To ensure that when marking takes place any unfinished pupil work is
subsequently completed.

e To keep arecord of marks and assessments achieved in accordance
with the agreed procedures within the department.

e To explain the marking and assessment grading system to the pupils.

e To ensure that assessment information informs further curriculum
planning.
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Target Setting Guidelines

What does this mean in practice?

Student level

e they understand the level they’re working at and its position in relation to
target grades (especially FFT estimates).

e they understand clearly what they are trying to learn and what is expected
of them

e they are given personalised feedback about the quality of their work and
what they can do to make it better

e they are given individual advice about how to go about making
improvements

e they are fully involved in deciding what needs to be done next and who
can give them help if they need it.

Staff level

e Staff are set targets that will link to the performance management system
and will be based around Fischer Family Trust Targets for their classes.

e In classroom practice staff should be using assessment data and the FFT
targets for individual students to allow for personalised target setting and
facilitate the steps outlined for student level above.

e Staff should use assessment opportunities to review student performance
in comparison with FFT target data and, where there are discrepancies,
take action to support individual students in the most appropriate manner
to allow them to reach their targets.

e Achieving specific objectives that are being taught in the curriculum.

e Setting targets that are Specific, Measurable, Achievable, Realistic and
Time related.

e Being aware of the strengths and weaknesses of individual children and to
target support and differentiated activity as appropriate.

e Being aware of the strengths and weaknesses of individual students,
groups, or a whole class and to target support and differentiated activity as
appropriate.

e Setting high teacher expectations and challenges that raise the standards
of student achievement.

e Working in a partnership with teachers, governors and parents to
contribute to the development of individual children.
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Intervention Guidelines

e Targets will be based upon the ongoing assessment of students.

e Student targets will be discussed at subject evenings.

e Curriculum targets will be discussed at department reviews (Autumn
Term) and set for all departments and faculties (Spring Term).

e The more able students will be identified specifically (Gifted and Talented).

e Students on the C/D border line will be identified and offered additional
support (see intervention action plan).

e Students on School Action or above on the SEN register will have an IEP
(VB).

e Individual pupil targets are revised as a result of ongoing assessments
through the use of progress review day and discussions with tutors.

e Targets will be regularly revised as a result of ongoing formative
assessments and assessment of intake.
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What is Assessment for Learning (AfL)?

AfL has been defined as:

‘the process of seeking and interpreting evidence for use by learners and their
teachers to decide where the learners are in their learning, where they need to go
and how best to get there’.

AfL gets straight to the heart of good teaching by:

¢ helping teachers help pupils to take the next steps in their learning;

¢ helping pupils help each other to take the next steps in their learning;
¢ helping pupils help themselves to take the next steps in their learning.

AfL is founded upon the following 10 principles, namely, assessment for learning:
e is part of effective planning;

focuses on how pupils learn;

is central to classroom practice;

is a key professional skill;

IS sensitive and constructive;

fosters motivation;

promotes understanding of goals and criteria;

helps learners know how to improve;

develops the capacity for self and peer assessment;
recognises all educational achievement.

AfL is central to the DfES core principles for teaching and learning.

Assessment for learning is formative in nature and takes place all the time in the
classroom. Here are three useful definitions.

‘In assessment for learning, the learner’s task is to close the gap between the
present state of understanding and the learning goal. Self-assessment is essential if
the learner is to do this. The teacher’s role is to communicate appropriate goals and
promote self-assessment as pupils work towards the goals. Feedback in the
classroom should operate from teacher to pupils and from pupils to teacher.’

‘In this paper .... assessment refers to all those activities undertaken by teachers,
and by their students in assessing themselves, which provide information to be used
as feedback to modify the teaching and learning activities in which they are
engaged.’
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